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Advantages of Online Experiential Learning
As online college enrollments reached double-digit growth for 6 consecutive years, and more adult students are enrolling in online programs, effective pedagogical strategies
have had to be developed (McCracken & Guthrie, 2011; Moore & Anderson, 2013). Physical participation in “service learning,” such as community-based activities and field
trips, can be difficult for adult students. Burke and Bush (2013) reported that in their survey of 54 undergraduate adult criminal justice students in a Pacific Northwest liberal
arts university, most found that the challenges of balancing work, family, and school; financial issues; and transportation issues prevented them from participation. Thus,
learning strategies must be transferred to the virtual classroom (McCracken & Guthrie, 2011). Online instruction has been widely acknowledged as beneficial and meeting
students’ diverse needs. Online programs serve students who are geographically diverse and of many age groups. Students are able to remain in their local communities and
fulfill their full-time job and family responsibilities. With online learning, students are able to structure their own educational schedules (Dykman & Davis, 2008; Moore &
Anderson, 2013; Morrison, Ross, Kalman, & Kemp, 2011).
Further, in online learning, students have almost immediate access to all educational materials. Through forums and online chats, they may share reflections, insights, and
opinions easily. Shared experiences, interpretations, and reflections expose students to many others from a range of backgrounds and professions and deepen the learning
community (Abrami, Bernard, Bures, Borokhovski, & Tamm, 2011; Jongbloed, Enders, & Salerno, 2008). In addition, experiential learning enables students to connect theory
to practice and consolidate learning from many modes (Boling et al., 2012).

Introduc)on	
  
What is the effectiveness of two separate interactive virtual learning
tools to describe and portray the holistic nature of the criminal justice
system from the student’s perspective?
To test the effectiveness of specific experiential e-learning strategies for
criminal justice students, this study seeks to determine how a
comprehensive series of videos that includes a criminal trial and
interviews of the judge, defense counsel, prosecution, investigators and
court director discussing their roles enhanced course and learning
outcomes. The second study purpose is to test the effectiveness of a
comprehensive and the Interactive Criminal Justice System Model that
allows the students to experience the multifaceted and complex system
as they explore descriptions, concepts, theories, relationships, and
sequences in order to enhance learning outcomes regarding the system(s)
of justice, its challenges, and opportunities.

Materials	
  and	
  methods
The research question will be measure by utilizing a focus group of
students who will be provided the tool and then will be asked questions
about the usefulness of the tool and its ease of use. In addition, a survey
instrument will be provided to the focus group at the end of the session
to quantify their responses.
The mixed methods study will investigate the research questions in two
separate focus groups: industry experts and students. In addition, all
focus group participants will be provided a survey to complete that will
help to evaluate the efficacy of the two digital learning tools: Case Study
and the Criminal Justice Flowchart.

Reflective pedagogy as an experiential learning tool requires students to promote inquiry and applied learning (Guthrie & McCracken, 2010). Experiential learning
opportunities and the new technology used to deliver those experiences can greatly enhance learning outcomes and provide education for those who may not otherwise
have the benefit of experiential learning (McCracken & Guthrie, 2011). As more colleges and universities develop online programming, it is important to understand the
necessary integration of a variety of pedagogical tools in order to promote critical and sustained inquiry. These instructional technology tools are crucial for optimizing learning
outcomes (Morrison et al., 2011). Interactive, experiential, participatory assignments and activities increase student satisfaction, intellectual development, critical thinking
abilities, and academic outcomes (Abrami et al., 2011).

Dissemina)on	
  Plan	
  for	
  Research
The results will be compiled and analyzed and then the
authors will write an article to describe the research,
its results, and analysis. The authors will also seek to
present the study at multiple conferences both in the
realm of online learning and criminal justice which
will advance the brand of Franklin University. The
authors will schedule a lunch and learn on campus for
faculty and staff that might be interested in the results
of this research. The authors will also be available for
consultation on what was learned in the study and how
it might be useful for the creation of other online
digital tools for other degree areas at the university.
References available upon request

Brief Review of Relevant Research Literature!
!
Experiential learning is the “process whereby knowledge is created through the transformation of experience” (Corbett, 2005, p. 479). As Kolb (1984) posited,
individuals learn through experience, reflection, thought, and experimentation. Knowledge and understanding are created and refined through the application
and transformation of experience. Many scholars and educators agree that experience and active participation can help students connect theory to practice,
develop higher order thinking skills, and enhance the educational environment (Burke & Bush, 2013; LaRose, 2011).!
!
Experiential learning may be more important in criminal justice than other areas of study because it connects classroom learning to the real-life criminal justice
system (Rockell, 2009). Student witnessing of authentic criminal processes and practices allows students to critically reflect and connect experiences to
classroom theory and teachings. Students come to understand the complexity of the criminal justice system and the connectedness of the divisions within the
system (Smith, 2012).!
!
Students’ exposure to the system itself provides opportunities for them to integrate the system-like characteristics of detection, adjudication, and control.
Experiential opportunities in all three subsystems, law enforcement, courts, and corrections, encourage students to question their preconceptions and examine
their assumptions within the context of critical learning environments. Toward these objectives, students should both observe and engage with a wide range of
criminal justice professionals and those for whom the system was developed and maintained, including offenders and victims, whenever possible. Interactions
allow students to observe and experience authentic criminal processes and practices and critically connect those to theory and structural teachings while
increasing their intellectual development (Burke & Bush, 2013; Smith et al., 2009). Personal experience requires students to take ownership of their own
learning while challenging misconceptions (Rockell, 2009) and predetermined attitudes (Ricciardelli & Clow, 2012). Students should then be able to form their
own conclusions based on the realities they witness rather than media or other biased reports (Helfgott 2003; Ridley, 2013).!

Purpose	
  and	
  Importance	
  of	
  the	
  Project	
  
The efficacy of the digital learning tools both from a student and an industry expert perspective will inform how to change or modify the current digital media components but also will inform how to guide the creation of future digital
tools in the area of Criminal Justice. It has been established in the research that scenario and other computer delivery educational tools are useful in developing critical thinking and in promoting problem solving among students. It has
also been established that design of the tools is important (Hsu & Moore, 2011). It is not known how the creation, delivery, and design of digital tools can be tailored for the complexities of the criminal justice system and its learners.
It has been established in the research that scenario and other computer delivery educational tools are useful in developing critical thinking and in promoting problem solving among students. It has also been established that design of
the tools is important (Hsu & Moore, 2011). It is not known how the creation, delivery, and design of digital tools can be tailored for the complexities of the criminal justice system and its learners.

